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Abstract. The article discusses the motivation of adults coming to Lithu­
ania to learn Lithuanian as a foreign language1. The motivational back­
ground for learning “small” languages will be discussed. Lithuanian, spo­
ken by approximately 3.5 million people worldwide, is an example of a less 
popular choice for foreign language learners. However, reindependence in 
1991 and joining the European Union in 2004 created new opportunities 
for teaching Lithuanian as a foreign language. In this paper we wanted to 
examine the motivational factors driving foreign adults to come to Lithu­
ania to learn its language. The theoretical framework was based on the 
motivation theories of Gardner and Lambert (1972) and Deci and Ryan 
(1985). The main tool used for the purpose of research was the Foreign 
Language Learning Motivation Questionnaire (Gonzales, Lopez 2016). We 
conducted quantitative research on a representative sample of 114 respon­
dents who participated in different language courses in Lithuania. The 
results show that learning Lithuanian is strongly connected with internal 
and integrative motivation, rather than external and instrumental, while 
the autotelic value of Lithuanian language was also highly rated by the stu­
dents. This confirms that learning “small” languages needs special moti­
vation and instrumental factor plays a lesser role. The article ends with 
a discussion of the results within a wider context.
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1. Introduction

This paper examines the motivational factors for adult foreigners 
learning the Lithuanian language in Lithuania. Motivation is the 
term commonly used in everyday practice. It is generally believed 
that motivated individual will better strive for success than unmo­
tivated ones. This factor plays a significant role especially in the 
field of education (Keller 1983), as: “Motivation is a key to learning 
in general” (Brown 2007: 168). Various studies also confirmed its 
magnitude in the area of foreign language learning (Gardner, Lam­
bert 1972; Crookes, Schmidt 1991; Oxford, Ehrman 1992; Dörnyei 
1990, 1994, 1998; Yu, Watkins 2008), sometimes describing motiva­
tion as the single most influential factor in learning a new language 
(Gardner 1985).

Considering the above, motivation has always been a subject of 
linguistic interest, both from a theoretical and practical perspec­
tive. However, it is worth noting that the attention of researchers 
has usually focused on world languages (Saheb 2014; Alizadeh 2016; 
Al-Ta’ani 2018). Under the term world languages, we understand 
languages intentionally learned as a second language by numerous 
people in different countries, and commonly used in international, 
global relationships. At this point it is worth to distinguish second 
(L2) and foreign language (FL) (Laizāne 2018). In a narrow sense, 
second language can be defined as a language that: “Plays a major 
role in a particular country or region though it may not be the first 
language of many people who use it” (Richards, Schmidt 2010: 514). 
The most frequently mentioned are English, French, German, and 
Spanish. On the other hand, the majority of foreign languages do 
not fulfill such conditions and their use is restricted mainly to one 
country. As Ushioda and Dörnyei (2017) noted, while research on 
motivation to learn foreign languages is increasing, 70% of the pub­
lications in the 2005–2014 period concerned learning English. Thus, 
the group of less widely spoken or “small” languages has acquired 
limited scholarly attention.
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In our study we wanted to explore this using the example of 
the Lithuanian language. Our research question was: “What moti­
vates adult foreigners to learn the Lithuanian language, as a foreign 
language, in Lithuania?” Our goal was to examine the individual 
motivation of participants and investigate whether there is a shared 
specific motivation to learn Lithuanian among participants. We also 
wanted to place our results in the theoretical framework of research 
on motivation (Gardner, Lambert 1972; Deci, Ryan 1985). For this 
purpose, we used the Foreign Language Learning Motivation Ques­
tionnaire (Gonzales, Lopez 2016). Referring to the existing litera­
ture on the motivation to learn smaller languages (Dąbrowska 2008; 
Stanulewicz 2008; Cobel-Tokarska 2014; Kowal 2019; Klaas-Lang, 
Reile 2019), we made a hypothesis that in case of Lithuanian learn­
ers’ motivation is integrating and internal.

The study was conducted on a representative group of 114 for­
eigners. Historical ethnic minorities (Polish, Russian, and others) 
were not included in this study as for the vast majority of them 
Lithuanian is the second language. Both quantitative and quali­
tative statistics were used to summarize the results. It should be 
mentioned that, to the authors’ best knowledge, there is no prior 
research stricte on the motivation to learn Lithuanian as a foreign 
language. Scholars asked similar questions, but the scope of their 
interest was restricted to general observations of motivation (Zyg­
mantas 2011), of language acquisition (Ramonienė 2006; Ramonaitė 
2019) or focused on pupils coming from national minorities (Poles, 
Russians) and learning Lithuanian language as a second lan­
guage (Geben, Ramoniene 2015; Vilkienė et al. 2019). There is also 
another group of research dedicated to specific linguistic problems 
among adult newcomers (Buivydienė, Žukienė 2006; Zakarauskaitė 
2006; Dabašinskienė, Čubajevaitė 2009; Ramonaitė 2015, 2017a, 
2017b). Some similar studies on motivation have been conducted 
in the context of the Estonian language (Nelis, Miljan 2016; Klaas-
Lang, Reile 2019) and, to a lesser degree, Latvian (Šalme 2011;  
Laizāne 2017).
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This paper firstly outlines the sociolinguistic context of Lithua­
nia along with a short discussion of its characteristic features. There­
after, the development of motivational theories in one’s linguistic 
background is discussed. The procedure and results of the study are 
subsequently summarized. The article concludes with a brief discus­
sion of the results within a broader context.

2. Sociolinguistic situation in Lithuania

In order to better understand the specificity of the Lithuanian lan­
guage, it is necessary to outline the characteristic circumstances in 
which its contemporary sociolinguistic situation was shaped. Lithua­
nia along with Latvia and Estonia form a non-formal geopolitical 
grouping called the “Baltic states” (or “Baltics”). Today, Lithuanian 
and Latvian are the only living languages belonging to the Baltic 
sub-family of the Indo-European language family (Estonian lan­
guage belongs to a different family – Uralic languages). Lithuanian 
is spoken by approximately three million people in Lithuania and 
by an additional half of million elsewhere in the world2. Lithuania is 
a relatively small country, occupying 31st place out of 48 European 
countries in terms of population3.

In order to better understand the situation of the Lithuanian 
language, it is necessary to look at the historical background of the 
nation. Over the centuries, the development of the Lithuanian lan­
guage was adversely affected by political and socio-cultural factors. 
Long periods of foreign rule led to the imposition of imperial lan­
guages – Polish, German and twice Russian – and the restriction of 
the use of Lithuanian. From the mid 16th century onwards, when 
the Polish-Lithuanian Commonwealth emerged, Lithuania was a 
subject of cultural and linguistic Polonization, while in the 19th 

2	 https://www.vle.lt/Straipsnis/lietuviu-kalba-118006 (22.09.2020).
3	 https://www.worldometers.info/population/countries-in-europe-by-population/ 
(22.09.2020).

https://www.vle.lt/Straipsnis/lietuviu-kalba-118006
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century with the start of Russia occupation, the country was sub­
ject to intensified Russification. During the first period of indepen­
dence (1918–40), the use of Lithuanian rose (with the exception of in 
Polish-occupied Vilnius). However, the Nazi occupation in 1941–44 
meant the imposition of the German language. Incorporation of 
Lithuania into the Soviet Union after the Second World War saw 
the return of linguistic Russification. After regaining independence 
in 1991, Lithuania and the other two Baltic States worked on the 
reconstruction of their own life, identity and language (Hogan-Brun 

et al. 2008).
Paradoxically, the limitations placed on the use of the Lithua­

nian language over the centuries contributed to its conservation in a 
relatively unaltered form. As modern scholars acknowledge, it is the 
still existent language closest to Proto-Indo-European, the ances­
tral tongue from which all the Indo-European languages evolved 
(Hogan-Brun et al. 2005). At the same time, linguists emphasize the 
unique character of the Lithuanian language as the one of the most 
ancient of the living Indo-European languages (Klimas 1969).

Nowadays, Lithuanian occupies the dominant position within 
the state and the majority of its residents consider it to be their first 
language. However, due to the complex history, the Baltic states are 
largely ethnically diverse. In Lithuania, there are two significant 
ethnic minorities: Poles (6.6%) and Russians (5.8%)4. Efficient accul­
turation through teaching of the Lithuanian language as a second 
language is a goal of the linguistic politics of the state (Vihalemm, 
Hogan-Brun 2013).

On the other hand, access to the European Union in 2004 
increased international exchange, hence Lithuanian has been taught 
as a foreign language to a greater number of persons (Buivydienė, 
Žukienė 2006). The value of learning foreign languages and multi­
lingualism is set out in European Union policy: “Languages unite 
people, render other countries and their cultures accessible, and 

4	 Data for 2011: https://lrkm.lrv.lt/en/activities/national-minorities (22.09.2020).
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strengthen intercultural understanding. Foreign language skills 
play a vital role in enhancing employability and mobility. Multilin­
gualism also improves the competitiveness of the EU economy”5.

Member countries adapted teaching national languages as a part 
of self-promotion. It is of particular importance for smaller states, 
as: “Exporting the idea of ‘small is beautiful’ can stimulate con­
sumer demand for something that seems authentic and rare, and 
benefit from it” (Hogan-Brun 2017: 123). Promotion of Lithuanian 
as one of the oldest Indo-European languages gave it a unique char­
acter, which may provide special motivation for learning it (Cobel-
Tokarska 2014).

3. Theoretical approaches to motivational orientation

Although there is no unified definition of motivation (Kleinginna, 
Kleinginna 1981), according to Marriam-Webster Dictionary, a 
motive could be described as: “something (such as a need or desire) 
that causes a person to act”6. Scholars generally agree that motiva­
tion is: “an internal state that arouses, directs and maintains behav­
ior” (Woolfolk 2013: 431). Researchers have proposed a number of 
attributes to characterize a motivated individual, such as one who is: 
“goal directed, expends effort, is persistent, is attentive, has desires, 
exhibits positive effect, is aroused, has expectancies, demonstrates 
self-confidence (self-efficacy), and has reasons (motives)” (Gardner 
2006: 2).

Motivation provides the primary impetus to: “sustain [a] long 
and often tedious learning process” (Dörnyei, Ushioda 2009: 25), 
such as learning a foreign language. As it is stressed, lack of motiva­
tion makes achieving long-term goals a difficult task, even for indi­
viduals with exceptional abilities and excellent instruction (Dörnyei 
1998). Motivation is also important as it makes both “teaching 

5	 https://ec.europa.eu/education/policies/multilingualism/about-multilingualism-
policy_en (22.09.2020).
6	 https://www.merriam-webster.com/dictionary/motive (22.09.2020).
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and learning immeasurably easier and more pleasant” (Ur 1996: 
274). Since Chomsky (1988: 181) noted that the 99% of the role of a 
teacher is arousing students’ interest in the subject, motivation can 
be regarded as the core of language teaching.

Different theoretical frameworks have been developed to profile 
motivation of foreign language learners. In this context, Gardner 
and Lambert’s (1959) approach is often considered as pioneering, and 
was later developed into a socio-educational model. According to it, 
there are two orientations supporting motivation to learn a foreign 
language: integrative and instrumental. The former means positive 
attitude toward a foreign culture and desire to participate in a given 
group (but not necessarily willingness or desire to actually become a 
member). On the other hand, the latter refers to learning a language 
with a goal of obtaining social or economic rewards. Gardner and 
Lambert (1972) claimed that integrative motivation plays a greater 
role in learning a foreign language. This orientation is often com­
bined with intrinsic motivation, as stated Szałek: “A student masters 
a foreign language because of his fascination with cultural patterns 
developed by the community that uses the language, and thus for 
their own pleasure and broadening their horizons” (1992: 78).

However, as later studies shown, it is possible to achieve very 
high levels of proficiency even for highly ethnocentric learners, 
despite lacking the desire to integrate into the culture of a nation 
that uses the language being learned (Gonzales 2010). Studies have 
not clearly indicated which factor gives better results in language 
advancement tests (Lankiewicz 2010: 113). It should also be noted 
that instrumental and integrative motivations are not necessarily 
opposite to each other and learners can possess both types. Scholars 
highlight that success can be achieved regardless of whether instru­
mental or integrative motivation prevails, as long as motivation in 
general is sufficiently strong (Clément et al. 1994).

In the mid-1980s, Deci and Ryan (1985) proposed a differ­
ent model of understanding motivation, later developed into self-
determination theory (2000). Their research concentrated on the 
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dichotomy of intrinsic and extrinsic motivation. The former factor 
refers to motivation that comes from the learner themselves and is 
related to their identity, well-being and emotions, where learning 
becomes a goal in itself. On the other hand, the source of extrinsic 
motivation is external and is linked with a carrot and stick approach: 
possibility of receiving a reward (“a carrot”) or avoiding a penalty 
(“a stick”). Deci and Ryan noted that: “intrinsically motivated learn­
ing is superior to extrinsically motivated learning” (1985: 248). Later 
studies confirmed that internal orientation brings greater long-
term benefits than external motivation, which, however, remains an 
important aspect in the didactic process (Arnold, Brown 2005: 14). 
Research shows that intrinsic motivation is particularly important 
in the field of foreign language learning (Kowal 2019).

Gonzales synthesized various motivation models of learning 
a foreign language. Referring to the integrating/instrumental and 
external/internal motivation theories, he developed the Foreign 
Language Learning Motivation Questionnaire (FLLMQ; Gonzales 
2006) – later revised (Gonzales, Lopez 2016, 2017). Currently, this 
instrument consists of 40 Likert-type items that measure six moti­
vational orientations in foreign language learning. In our study we 
used the modified version of FLLMQ.

4. Methods and research data

4.1. Measures

The present study consisted of a three-part questionnaire. In the first 
part, participants were asked to describe their motivation for study­
ing Lithuanian. There were also closed and semi-closed questions 
about specific courses taken in Lithuania and details about these.

The second instrument was based on the FLLMQ (alpha coeffi­
cient reliability index of .941). The Likert scale was used to quantify 
the answers (Likert 1932) – participants were required to indicate 
whether they agreed or disagreed with each statement on a scale of 1 
(strongly disagreed) to 6 (strongly agreed). 
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Six factors were measured: (F1) desire for career and economic 
enhancement; (F2) desire to become a global citizen; (F3) desire to 
communicate and affiliate with foreigners; (F4) desire for self-satis­
faction; (F5) self-efficacy; and (F6) desire to be integrated into other 
cultures. Factor (F1) indicates an instrumental motivation. Factors 
(F2), (F3), and (F6) indicate integrative motivation. Factors (F4) and 
(F5) indicate intrinsic motivation.

In this part we also asked the participants about self-perceived 
ability to learn a language (writing, reading, listening, speaking), 
and their opinions about learning Lithuanian (is it fun, satisfying, 
easy), both on a ten-point scale (Gonzales, Lopez 2017).

The third instrument was a metric, which included informa­
tion like age, gender, nationality, occupation, duration of learning 
Lithuanian, and proficiency. Participants were informed about the 
purpose of the study. The study was anonymous.

4.2. Procedure

The research was conducted using an online tool (Google Forms). 
The questionnaire was sent to participants via e-mail by responsible 
academic staff in different major Lithuanian universities (Vytautas 
Magnus University in Kaunas and branch in Vilnius, and Klaipėda 
University). The research was conducted over a month and a half (6 
April 2020–17 May 2020). Statistical analyzes were performed using 
the Statistical Package for the Social Sciences (SPSS Inc., Chicago, 
IL), ver. 24.

4.3. Participants

In total, 114 respondents took part in the study. The gender dis­
tribution was 67 females (58.8%) and 47 males (41.2%). The par­
ticipants originated from 33 countries, which indicates widespread 
interest in learning Lithuanian in many states around the world. 
The citizens of seven countries (respectively: Ukraine, Poland, 
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Russia, Indonesia, Georgia, Latvia and Germany) covered a large  
majority (61.4%).

The age of the participants was between 18 and 69 years old, with 
a large minority (47.4%) between 18 and 25 years old. More than 
half of participants were students (60.5%), which shows the popular­
ity of academic programs for learning the Lithuanian language. The 
rest declared various professional activities, e.g. university lecturer, 
language teacher, nurse, medic, architect, etc. Almost half of partici­
pants (43.8%) studied courses connected with linguistics or Baltic 
languages. In these cases, it is predictable that people studying these 
fields of study were interested in deepening their knowledge from 
within Lithuania. On the other hand, the educational background 
of over half of the respondents was not explicitly related to Baltic 
languages or the Baltic countries.

Participants were also asked about the number of known foreign 
languages. Almost all respondents (90.4%) declared knowledge of 
more than one foreign language: 26.3% knew two foreign languages; 
37.7% – three; and 26.4% – four or more. A variety of foreign lan­
guages was mentioned, for instance Arabic, Chinese, Croatian, Dan­
ish, English, German, Korean, Lithuanian, Russian and Spanish. 
This shows that the participants are generally interested in learning 
foreign languages and the vast majority knows at least one foreign 
language before starting to learn Lithuanian.

Most of the participants took part in the Summer or Win­
ter Courses of the Lithuanian Language and Culture organized 
in Vilnius, Kaunas or Klaipėda (86%). Others learned Lithuanian 
during their Baltic Studies or Erasmus+ Program. Some respon­
dents participated in more than one type of program. The duration 
spent learning Lithuanian language differed significantly among 
respondents: from one month up to seven years; however, a large 
majority (73.6%) had been learning the language for less than  
half a year.



177Motivation of foreigners to learn the Lithuanian language

5. Results
5.1. Participants’ impressions, level of proficiency  

and plans connected with Lithuania(n)

Apart from motivation, we also wanted to understand the partici­
pants’ impressions of the courses and language. Firstly, we asked, 
whether the stay in Lithuania had helped them to achieve their goals. 
The vast majority agreed (86.8%). The participants were also asked 
an open question about what they appreciated the most during the 
language course in Lithuania. The answers were divided into three 
groups. The largest group (56.1%) focused on the organizational and 
academic aspects of the course (“I highly appreciated the lecturer 
and program director, as they [warmly welcomed me as an] overseas 
student and [the] other [students] are also friendly. It showed that 
the program respects the diversity fully”, “Excellent organization of 
the educational process, modern methods of language teaching; fas­
cinating cultural program (…)”, “Atmosphere in academy”). The sec­
ond group (25.4%) valued above all the cultural aspect (“We weren’t 
only studying language but also culture and traditions”, “The wel­
coming of Lithuanians, who are so warm to people who study their 
native language”, “Extreme warm-heartedness, wisdom, dignity and 
modesty of the Lithuanians”, “Everyday contact with natives”). The 
third group (17.5%) highlighted socializing with course colleagues 
and other people met during the stay (“Participation in Lithuanian 
language and culture courses provided me the possibility to meet 
in Lithuania many interesting people from other countries, make 
some new friends and to establish some new contacts with for­
eign colleagues”, “Exchange of cultures”, “Meeting so many nice  
people”).

We also asked the participants about their level of Lithuanian 
language proficiency before coming to Lithuania. Almost half of 
respondents (45.6%) had not studied the language before, while oth­
ers had very limited (29.8%) or basic (15.8%) level of proficiency. 
Only a minority (8.8%) declared prior intermediate or advanced 
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level. After the course, more than half of all participants (50.9%) 
achieved at least intermediate level (B1=23.7%, B2=18.4%, C1=8.8%).

An important piece of information given by respondents was 
that the vast majority of them (86.8%) want to continue learning 
Lithuanian. More than one third of participants (34.2%) declared 
that they aimed to acquire intermediate level, while over the half 
(56.1%) – advanced or fully proficient. This shows that the majority 
of respondents are motivated to develop their knowledge of Lithu­
anian.

Asked about the plans for continuing to live in Lithuania, over 
a quarter of respondents showed a willingness to do so (27.2%), 
while more than half of participants (56.1%) were undecided. Only a 
minority (16.7%) categorically rejected this option.

5.2. Individual motivation for studying Lithuanian

The principal goal of our research was to discover what motivates 
people from various countries to learn Lithuanian. First of all, we 
wanted participants to express their motivation in their own words. 
Therefore, we asked an open question: “If you were to say in few words 
what your general motivation to study Lithuanian was, what would it 
be?”. In analyzing the responses, we differentiated five groups.

For the largest part of participants (31.6%), the most important 
motivation was the Lithuanian language itself, its special character 
as the oldest surviving Indo-European language (“Lithuanian is 
one of the oldest languages in the world. The most interesting fact 
about Lithuanian for me personally because its history which makes 
this language similar with ancient javanese [sic.] language in Indo­
nesia called »sanskrit« [sic.] and that[’s] what makes me curious”) 
combined with a desire to communicate with Lithuanians (“Have 
a casual conversation with Lithuanian[s]”). The often-emphasized 
exceptional status of the Lithuanian language corresponds to the 
thesis about the need for special motivation to learn a “small” 
language. 
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The second largest group (21.1%) highlighted general curiosity 
towards studying in a different country, getting to know Lithuanian 
culture, new people, etc. (“To explore a new wonderful language 
and culture”, “Exploring [a] new environment and culture that have 
a very unique language”).

A relatively large group of participants (19.3%) declared that 
they needed knowledge of Lithuanian for their studies, research or 
work (“I live, work and study in Lithuania”). Thus, this group was 
motivated by rather instrumental motivation.

The second to last group (15.8%) stated that their main motiva­
tors were private associations with Lithuanians, like family roots, 
relatives speaking Lithuanian, friends and partners (“My grand­
father is Lithuanian so I’ve always felt both desire and duty to be 
able to speak Lithuanian”, “I have family in Lithuania so I want to 
improve my Lithuanian language because of them”). 

The minority of respondents (12.3%) expressed that their main 
motivation was simply taking advantage of the opportunity and 
desire to have a new experience (“There was a course in my uni and I 
decided to take it just because I had free time, then started to like the 
language a lot and couldn’t stop”, “I was interested in trying some­
thing new and changing my life”).

Additional information we received from participants concerned 
their motivations to study the Lithuanian language in Lithuania in 
particular. We grouped answers into three main categories. More 
than half of participants (55%) were driven by a desire to partici­
pate in an attractive activity, program which was an opportunity 
to spend time in Lithuania and learn its language and culture (“My 
Lithuanian professor suggested that I apply for the Lithuanian Lan­
guage and Culture Summer Course and I thought it was a great idea 
because it was a good chance to practice the language and just have 
fun :)”, “My teacher recommended me to apply for Summer courses 
in Lithuania. For me, it was important that it was free”, “(…) it’s quite 
interesting to [come] across different kind of networking, cultural, 
and languages at the same time. And I should say Lithuania is not [a] 
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familiar place for us Asian[s]. So, it would be [an] amazing journey 
to explore”). This result strongly indicates an integrative motivation. 
The second group was motivated by personal/professional reasons 
(23%), which is in line with the answers to the previous question 
(“I moved to Lithuania for personal, work-related reasons”, “Mano 
žmona iš Lietuvos” [“My wife from Lithuania”], “I had an old desire 
to see my father’s fatherland”). The last group (22%) emphasized 
crucial value of immersion into the language of native speakers (“To 
get the best experience. There is nothing [better] than learning a lan­
guage in a country [whose] people speak that language”, “I wanted a 
chance to actually apply the language I learned in my country in an 
immersive environment”).

In the next question participants were directly asked to rate on 
scale of 1 (“not important”) to 10 (“very important”) how important 
for them were types of motivation expressed by the following state­
ments: “To enhance my chances on the job market” (instrumental 
factor), “To visit Lithuania and know better Lithuanian culture” (inte­
grative factor), “To get other benefits from taking part in the course/ 
studies” (extrinsic factor), “To develop myself in new field and try 
something new, to gain experience” (intrinsic factor). Answers were 
in line with the aforementioned assumptions: intrinsic motivation 
concerning self-development and experiencing newness obtained the 
highest result (M=8.76, SD=1.8). The desire to integrate with Lithua­
nians was also a strong factor (M=7.97, SD=2.4); same as extrinsic 
motivation and gaining other benefits (M=7.43, SD=2.8). The sen­
tence least agreed with concerned learning the language because of 

Table 1. Mean and SD of Instrumental/ Integrative & Extrinsic/ Intrinsic Motivation

Factors Minimum Maximum Mean SD

1: Instrumental Motivation 1 10 5.82 3.28

2: Integrative Motivation 1 10 7.97 2.43

3: Extrinsic Motivation 1 10 7.34 2.79

4: Intrinsic Motivation 3 10 8.76 1.8

Note: higher mean scores indicated higher endorsement of the items
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professional benefits (M=5.82, SD=3.3), although the relatively high 
standard deviation indicates more strongly biased answers.

In our study we also wanted to examine the role of external 
factors, such as financial support or scholarship for participants. A 
majority (67.5%) declared that they had received scholarship. This 
group was further asked to determine how decisive this factor was 
for them (with “1” as “not important” and ”6” as “very important”). 
The results showed that financial support was a very important fac­
tor for the respondents who obtained it (M=5.3, SD=1.14). It indica­
tes that extrinsic motivation played an important role for that group.

In the next part, we wanted to examine the motivation of the 
participants in more detail. For this we used the FLLMQ. As the 
results showed, the most primary motivational orientations for 
learning Lithuanian were: (F2) desire to become a global citizen 
(M=5.2, SD=0.91), (F3) desire to communicate and affiliate with for­
eigners (M=5.0, SD=0.72), (F6) desire to be integrated with other 
cultures (M=4.7, SD=0.85), and (F5) self-efficacy (M=4.6, SD=1.02). 
The two lowest factors were: (F4) desire for self-satisfaction (M=3.9, 
SD=1.10) and (F1) desire for career and economic enhancement 
(M=3.6, SD=1.49). These trends overall indicate that respondents are 
less motivated by the chance of getting a job connected with Lithu­
anian or driven by general a desire for self-satisfaction unconnected 
to the cultural or linguistic aspect.

Table 2. Mean, SD, Skewness, and Kurtosis of FLLMQ

FLLMQ Factors
No. of 

Questions
Min. Max. Mean SD

Skew-
ness

Kurtosis

F1: Career enhancement 8 1 6 3.60 1.49 –0.03 –0.92

F2: Global citizenship 7 2 6 5.17 0.92 –1.2 0.99

F3: Affiliation with 
foreigners

6 2 6 5.03 0.73 –0.83 1.07

F4: Self-satisfaction 6 1 6 3.93 1.1 –0.3 –0.14

F5: Self-efficacy 6 1 6 4.64 1.02 –0.71 0.15

F6: Cultural integration 5 1 6 4.71 0.85 –0.76 1.0

Note: higher mean scores indicated higher endorsement of the items
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Exploration of the participants’ motivation indicates that the 
least important motivator for studying Lithuanian was instrumen­
tal motivation in favor of the integrative and intrinsic, while the 
extrinsic factor was also significant. It should be stressed that these 
tendencies were revealed even though the study was conducted on a 
diverse group (e.g. age, country of origin, student status, profession).

5.3. Differentiation of motivational orientations

Various factors were tested in order to examine the differences 
of motivational orientation among the participants. Because the 
assumptions of the normal distribution were not maintained, we 
conducted non-parametric tests. This was associated with the use 
of a six-point Likert scale in the FLLMQ and the extreme responses 
on the scale.

The first observed differentiating factor for the students’ motiva­
tion was desire to live in Lithuania. Participants who intended to 
continue to live in the country had higher scores in three motivation 
factors then people who did not plan or were undecided: (F6) desire 
to integrate with other cultures (K = 23.72, p < .001), (F3) desire to 
communicate and affiliate with foreigners (K = 8.38, p < .05) and (F1) 
desire for career and economic enhancement (K = 15.57, p < .001). In 
the case of participants who saw their future being connected with 
Lithuania, integrative and instrumental motivation played a greater 
role, which is consistent with other studies (Klaas-Lang, Reile 2019).

We also investigated participants’ motivation considering 
whether or not their country of origin bordered Lithuania. We 
wanted to examine this factor, because the professional aspect of 
motivation is frequently enhanced by proximity of the learner’s 
country of origin, which is conducive to close trade, investment, etc. 
Almost half of the participants who took part in the study (44%) 
were from neighboring countries (Latvia, Belarus, Poland and Rus­
sian Federation). The results show that those respondents were 
significantly more focused on (F1) desire for career and economic 
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enhancement (Z = –2.16, p < .05) and (F4) self-satisfaction (Z = –2.42, 
p < .05). Thus, the research confirmed, amongst these participants, 
the existence of the desire for use of the Lithuanian language in a 
professional capacity.

By taking a broader perspective, we also compared participants 
from countries within the European Union (EU) and those from 
countries outside the EU. Statistically significant differences were 
observed. In almost all motivational factors, Lithuanian learners 
coming from non-EU states achieved higher averages: (F1) desire 
for career and economic enhancement (Z = –2.16, p < .05), (F3) 
desire to communicate and affiliate with foreigners (Z = –2.60, 
p <  .01), (F4) desire for self-satisfaction (Z = –3.39, p = .001), (F5) 
self-efficacy (Z  =  –2.37, p < .05) and (F6) desire to integrate into 
other cultures (Z = –2.37, p = .01). Furthermore, in the remaining 
factor: (F2) desire to become global citizen (Z = –1.71, p = .088) 
this tendency was noted. It can be assumed that there are several 
factors influencing the above results. Firstly, for participants from 
countries outside the EU, travelling to Lithuania is more difficult for 
logistical reasons (visa, distance, etc.), which may indicate greater 
self-determination of those learners that do manage to visit. On 
the other hand, for some of these participants, coming to Lithuania 
and learning its language may be an exotic experience, especially in 
the case of those from countries further afield, which may increase 
one’s curiosity and enhance the experience. It is also worth noting 
that for some students, arrival in an EU country, such as Lithuania, 
and participation in language courses, is an introduction to further 
exchange programs, studies, and, in the longer term, a career oppor­
tunity. However, on this point, it is recommended that in-depth 
and more detailed research on students from distant countries  
be carried out.

Differences were also observed depending on the level of Lithua­
nian the participants desired to acquire via their learning. Learn­
ers who declared desire to obtain fully proficient skill were more 
intrinsically (desire for self-satisfaction, K = 12.2, p < .01), as well as 
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instrumentally motivated (desire for career and economic enhance­
ment, K = 10.36, p = .01) in comparison to those willing to obtain 
intermediate level.

Contrary to Gonzales (2010), our study did not indicate any 
statistically significant differences in motivation between men and 
women. Likewise, no significant differences were observed between 
participants taking into account number of known foreign languages. 
Some factors could not be investigated due to the insufficient num­
ber of participants in the subgroups, e.g. differences due to having 
Lithuanian heritage (6 people) or differences in the self-assessment 
of linguistic abilities of people using the closest related language – 
Latvians (7 people). These questions require further research.

5.4. Attitudes towards learning, self-reported language 

skills and their relationship between motivation

In our study, we wanted to examine learners’ attitude towards the 
process of learning Lithuanian language. The participants were 
asked to rate their learning of Lithuanian in terms of three fac­
tors (ease, fun, satisfaction) on a scale of 1 (strongly disagree) to 10 
(strongly agree). According to the respondents, learning Lithuanian 
is much more satisfying (M=7.9, SD=1.83) and fun (M=7.5, SD=2.09) 
than easy (M=4.6, SD=2.33).

Similarly, we asked participants, how they perceive their Lithua­
nian language skills. Participants rated their speaking (M=4.9, 
SD=2.22) and writing (M=4.8, SD=2.41) abilities lower than reading 
(M=5.9, SD=2.32) and listening (M=5.5, SD=2.46). 

This is consistent with the responses to the next question, in 
which respondents were asked to choose the most difficult aspect 
of Lithuanian (participants were allowed to choose more than one 
answer). As expected, productive skills were perceived as more 
troublesome (writing: 51.8%, speaking: 50%), than receptive (listen­
ing: 28.1%, reading: 11.4%). The results were in line with the average 
scores of self-reported skills.
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We were also interested as to whether the above results were 
related to the linguistic (dis)similarity of the mother tongue of 
the study participants (MacWhinney 1995). Due to the significant 
diversity of the respondents, we divided their mother tongues into 
two groups: fusional (like Lithuanian) and other (non-fusional). It 
turned out that there were no statistically significant differences 
between the groups in terms of the perception of difficulties in indi­
vidual areas of the Lithuanian language. This observation may be 
related to the fact that vast majority of respondents had no, a pre-
basic, or a basic level of knowledge of Lithuanian and at this stage 
practical skills are limited (Ramonaitė 2015). Further research into 
the difficulties in acquiring Lithuanian as a foreign language is 
needed, e.g. due not only to country of origin but also level of lan­
guage proficiency, when different skills were developed (pronuncia­
tion, advanced grammar), etc. Some studies have already addressed 
specific topics, such as assignment of natural gender to nouns in 
Lithuanian (Bružaitė-Liseckienė 2017).

Next, we wanted to investigate whether there were any relation­
ship between motivation and self-reported Lithuanian language 
skills as well as attitudes towards learning the language. A number 
of studies have revealed that many factors, including the ones men­
tioned above, have had an influence on foreign language learning 
(Gonzales, Lopez 2016; Ushioda 2001, 2008; Williams, Burden, Lan­
vers 2002; Yuanfang 2009). As stated by Gardner (2005), attitudes 
towards learning influence and maintain a learner’s level of motiva­
tion, while motivation must be supported by the ability to success­
fully learn a foreign language to achieve higher scores. 

Table 3 below shows the relationship between the motivational 
factors and self-reported skills and attitudes towards learning. Spear­
man’s correlation coefficient was used for the data analysis. Results 
indicate that Lithuanian language motivation factors are more 
highly correlated with learners’ attitude to learning Lithuanian as 
being satisfying (r = .28 – .62, p < .01, 2 tailed) and fun (r = .11 – .48,  
p < .01 [apart F1 and F6, see: table 3], 2 tailed) than easy (r = –.06 – .16,  
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p > .05, 2 tailed). All Lithuanian language skills are positively and 
significantly correlated with motivation factors concerning self-
satisfaction (F4) and self-efficacy (F5). Speaking, reading and writ­
ing are also significantly correlated with factor concerning career 
enhancement, while two skills (speaking and listening) significantly 
correlate with the motivation factor concerning cultural integra­
tion (F6). Our results confirmed the results of previous research 
and the importance of learners’ attitude and ability on their  
motivation.

Table 3. Correlation of FLLMQ and Learners’ Attitude and Perception of 
Lithuanian Language Skills

FLLMQ Factors
LL is 
Easy

LL is 
Fun

LL is 
Satisfying

Speak-
ing

Read-
ing

Listen-
ing

Writing

F1: Career 
enhancement

.16 .11 .28** .26** .21* .17 .19*

F2: Global citizenship –.06 .22** .33** .09 .05 .08 .02

F3: Affiliation with 
foreigners

–.04 .39** .44** .09 .1 .07 .03

F4: Self-satisfaction .15 .45** .56** .38** .35** .26** .32**

F5: Self-efficacy .13 .48** .62** .49** .47** .37** .39**

F6: Cultural integration –.01 .21* .4** .25* .17 .23* .04

*   Correlation is significant at the 0.05 level (2-tailed).
** Correlation is significant at the 0.01 level (2-tailed).

6. Discussion

The present research has demonstrated that adult learners of Lithua­
nian as a foreign language are motivated mainly by intrinsic and 
integrative factors, while the instrumental plays a lesser role. The 
results are in line with the theoretical framework described at the 
beginning of this article. The analysis of open-ended questions 
showed that the specificity of the Lithuanian language, as the “oldest 
Indo-European language”, had a special, autotelic value for the 
participants.
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An important result of the study is also the observation of vari­
ables differentiating the motivational orientation of the partici­
pants: whether or not country of origin borders Lithuania, coun­
try of origin is or is not in EU, intention or lack thereof to live in 
Lithuania into future, as well as the willingness or otherwise to 
continue learning the Lithuanian language and achieve a proficient 
level in the language. The study also showed significant correlations 
between motivation and a specific attitude to the Lithuanian lan­
guage, as well as self-reported language skills, which confirmed the 
results of previous research. As expected, among all language skills, 
participants rated their receptive abilities higher than productive 
skills. They also perceived learning Lithuanian as satisfying and fun,  
albeit difficult.

Based on the results of the study, further study into Lithuanian 
language learners’ motivation and the role this motivation plays 
for the desire to integrate into other cultures is recommended. It 
would be interesting to conduct the research on a larger sample of 
respondents, search for other variables and conduct a more detailed 
analysis of the variables already detected in this study. The research 
results can be used in a practical dimension and provide valuable 
insights for lecturers.

Our research confirms the hypothesis that foreigners coming to 
Lithuania to learn the language are more driven by the desire to inte­
grate with Lithuanians and their culture. Similar conclusions have 
also been drawn by other researchers (Zygmantas 2011; Ramonaitė 
2019). Integrative motivation is a factor to consider when designing 
the curriculum of a foreign language course. The program of activi­
ties should include contact with Lithuanian culture and natives, 
which not only facilitates language learning (Strong 2008), but also 
prevents the consolidation of negative intercultural stereotypes 
(Sajavaara 2000).

Being aware of these dependencies is especially important con­
sidering the fact that people from different countries and groups (age, 
professional, socio-cultural) are interested in learning Lithuanian; 
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something this study uncovered. Such a process is strengthened by 
globalization and the policy of multilingualism – knowledge of for­
eign languages is perceived as an asset in career development (Zhang 
et al. 2020; Hogan-Brun 2017; Cobel-Tokarska 2014).

At the same time, language is inextricably intertwined with 
culture and influences thinking (Clark 2005). To truly understand 
another culture, and not simply communicate with its members, you 
need to learn the culture’s language. This allows for mutual learning, 
leading to the perception of one’s own belonging to a wider, some­
times global, community (Reysen, Katzarska-Miller 2018: IX–X). 
This is in line with the idea of multiculturalism, equal respect for 
all languages and promoting the discovery of “smaller” languages  
as well.
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Resümee

Leedu keele õppimise motivatsioon 
välismaalaste seas 

Artikkel käsitleb Leetu saabuvate täiskasvanute motivatsiooni õppida 
leedu keelt võõrkeelena. Arutatakse väikeste keelte õppimise motivatsioo­
nilist tausta. Leedu keel, mida räägib kogu maailmas umbes 3,5 miljonit 
inimest, on näide võõrkeele õppijate vähem populaarsest valikust. Kuid 
iseseisvuse taastamine 1990. aastal ja ühinemine Euroopa Liiduga 2004. 
aastal lõid uued võimalused leedu keele kui võõrkeele õpetamiseks. Sel­
les töös soovisime uurida motivatsioonitegureid, mis motiveerivad välis­
maiseid täiskasvanuid leedu keelt õppima. Teoreetiline raamistik põhines 
Gardneri ja Lamberti (1972) ning Ryani ja Deci (1985) motivatsiooniteoo­
riatel. Peamine uurimistööks kasutatud vahend oli võõrkeeleõppe moti­
vatsiooni küsimustik (Gonzales, Lopez 2015). Viisime läbi kvantitatiivse 
uuringu, mis põhines 114 leedu keele kursustel osalenud vastajal. Tulemu­
sed näitavad, et leedu keele õppimine on tihedalt seotud pigem sisemise ja 
integreeriva kui välise ja instrumentaalse motivatsiooniga, samas kui õpi­
lased hindasid ka leedu keele autoteelist väärtust. See kinnitab, et väikeste 
keelte õppimine nõuab erilist motivatsiooni ja et instrumentaalne tegur 
mängib vähem rolli. Selles artiklis arutatakse kõigepealt, kuidas töötati 
välja võõrkeele õppimise motivatsiooniteooriad. Seejärel esitatakse Leedu 
sotsiolingvistiline kontekst koos lühikeste märkidega selle omaduste kohta 
võrreldes teiste Balti riikidega. Seejärel esitatakse uuringute protseduurid 
ja tulemused. Artikli lõpetab lühike arutelu, mis toob tulemused laiemasse 
konteksti.

Võtmesõnad: motivatsioon, leedu keel, „väikesed“ keeled, võõrkeel, keele­
õpe


